AN EXISTENTIAL
NARRATIVE APPROACH
TO PARENT GROUPS

To Siu Ming




Why Group?

» Experience of co-presence

» Experience of meanings exchange




Whatto N 3yrate?

 Narration of the past (there-and-then)

» Narration of the present (here-and-now)

storytelling
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How to Narrate?

* There s a story to be told

* You want to tell a story

* You have the capacity to tell a story

* Someone Is here to listen to your story
* Someone wants to listen to your story

* Someone has the capacity to listen to your story




Narrating a story

* Re-experiencing a story at present
* Experiencing a relationship between storyteller

and listener at present

Which makes it so hard
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Reflecting on what is
important in life

my last 200 hundred werds
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Existential components in |
groups (Corey 2015, Yalom, 1995

Making a commitment to a lifelong journey of self-exploration with these goals:

* Enabling members to become truthful with themselves

» Widening their perspectives on themselves and the world around them

 Clarifying what gives meaning to their present and future life

» Successfully negotiating and coming to terms with past, present, and future ways \§

of communicating with others.




)

~ Self-awareness

—mg—

Goal:

» Expanding self-awareness

* Discovering their unique “being-in-the-world.”

» Asking key guestions and using different means

* Defining themselves

* Becoming aware of the central dimensions of their existence.




The search for
authenticity

« Make opportunities for tackling life's challenges.
» Re-discover their direction

* Be more true to themselves.

* Not to prescribe simple solutions

* Not to persuade others in the group to live in a certain way.




Aloneness and relatedness

» Relate to others in meaningful ways
» Learnto be themselvesin the company of other

neople

* Find reward and nourishment in the
relationships they establish.

* Treasure the relationship established within the
group that teaches them how to relate to others

outside of the group.




Focus on here-and-now

* The Immediate events in the meeting

o [llumination of process

* The group lives in the here-and-now, and it also
A doubles back on itself; it performs a self-reflective

A loop and examines the here-and-now behavior that

has just occurred.




Focus on here-and-now

Recognize what they are doing with other people

Evaluate the impact of this behavior on others anc

how it Influences others’ opinion of

them anc

consequently its impact on their own self-regard.

They must decide whether they are satisfied with

their habitual interpersonal style.

Lastly, they must exercise the will to change.




Experiential learning

« Experiencing is a constant, ever present, underlying phenomenon of inwardly
sentient living, and therefore there is an experiential side of anything, no
matter how specifically detailed and finely specified, no matter whether it is a
concept, an observed act, and inwardly felt behavior, or a sense of a situation.

« Any datum of experiencing - any aspect of it, no matter how finely specified -
can be symbolized and interpreted further and further, so that it can guide us

to many, many more symbolizations.




Experiential learning

» Central to the existential nature of action in change is engaging the
individual in a struggle with an educational reality. The action change
process acknowledges that learning is accomplished through living.

* One general notion centra
learns about an attemptec

| to experiential learning is that an individual
action through effort and the way in which

change processes can be
being.

Inked to the person’s behavior and his/her
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¥ Narrative Processes in Groups

Stage One: Enrichment of stories

* The aims are to facilitate the shaping of a story in a

way that is more congruent with an ideal future

projection and that mobilizes client resources for

overcoming internal and external barriers to

actualizing his or her deepest motives and
enduring strengths.




Narrative Processes in Groups

Stage One: Enrichment of stories
ﬂ{ From limited content to abundant content:
* Life review exercises:
* Revisiting

* Photo-browsing

« Using cumulative files

Mmﬂ * Drama techniques

* Art works
 Listening to other people’s life stories..
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Narrative Processes in Groups

Stage One: Enrichment of stories
* Clarify compositions of “positive” and "negative” stories
* Emphasize strengths
* Emphasize wants and wills
e e ««e
Q"‘ * Emphasize continuity of character
* Emphasize personal causality

i %%¢ Dramatization and interpretation




x Narrative Processes in Groups

Stage Two: Storytelling
From a incoherent and disintegrated story to a coherent and

comprehensible story
 Life stage review
* Theme story
* Finding dominant discourse
* Drama techniques
* Art works..




Narrative Processes in Groups

Stage Three: Exploration of new stories
© From a single theme to multiple themes
~ Generation of reflexive inner dialogues

- From dominant discourse to alternative discourses

« Externalization

« Amplification

* Questioning

* Re-focusing
Alternative position
Letter writing
Reflecting team..




Narrative Processes in Groups

Stage Three: Exploration of new stories

» Constructing a narrative of the future is an attempt to weave together,

In a whole composition, the person’'s most fundamental motives,

desires aroused in the past are to be fulfilled in the future.

* The core strengths cultivated in the past are to be put to purposeful

use in the future.




Narrative Processes in Groups

» Stage Four: Actuahzahon of the new stories

o Consolidation of alternative stories

o Development of new stories
m | etters

= Summarizing meetings Ry Y

= Documents " Y
® Sharing in the group

® Sharing In the community

m Peer counselors/ Parent ambassadors..
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e

Time Theme | Subtheme
Pre-intervention Challenges in motherhood | Meeting social- and self-expectations around being a “good™ mother
Lack of family and social support
| Difficulty in finding people to listen to their stories
Difficulties in narrating life | Suppressing the emotional impact of negative life experiences
stories
Dunng the Intervention | Experiencing the restorative | Enhancing mutual understanding and appreciation in the group
power of the group |
Acknowledging the emotional [+1° 8 'hS SOUBES 10 MAC fegative e SXpEAnSss ___
impact of negative life ajsta g accepting the emotional impact of negative life
experiences experiences
[ Narrating both negative and positive life experiences to facilitate self-
Reinterpreting negative life | integration
experiences Reinterpreting negative life experiences to make them more positive
Post-intervention | Positive changes in self-perception

Transforming the self

Strengthened resistance to substance use

lmproved parent-child relationships and pam)tinu)ractices

Improved family relationships
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An exploratory study on S
the effectiveness and ey e
experience of a parent g

enhancement group
adopting a narrative
approach

Siu-ming To
The Owase University of Mong Kong Mosg Kooy

Yuk-yan So
The Owase Univerviy of Hong Kong Horg Kong

Ting-sam Chan
The Owase Univervty of Mosg Kong Moy Kong

Abstract

o Semwmnory Parert education has been gathering momentum in Hong Kong since s
ncepuion in the | 9705 however, much emphass has been put on imparting childr earing
inowledpe and skl to parerts rcher than facitating the reorganizason of parents’
bved experences and ther ety dewlopment. Based on the resdts of an explon-
tory study conducted in Hong Kong this article discusses the possitle owcomes and
experiences of 3 parent enlancemernt group adopting & narntive pproach. The group
comprised three. 5-hour sessions held weekly The participants inchuded 20 Hong Kong
parents with 3t st one child in preschool Through the adoption of 3 pretest-posttest
desgn coupled with 3 6-month follow-wp survey and three postinmarvention focus
prowps. the study attempted © examine the effects of the program and e subjective
experences of the partcipants

o Fndngs The qanttative resudt showed that the growp might have positive Impacts
on e erhancement of parentl sathhction, parental eficacy. and parent-<hild reb-
vonshige The qualtative findings indcatmed hat the grow might help dewlop the parent
dertty throuygh strengthenirg the parent-child relitional comecson and inmgraton of
parents’ ife sories. The particpans also had 3 deeper understanding of the impact of
pwrents’ personal growth on ther parentng practice and chidren's development
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Reviving Parents’ Life Momentum: A Qualitative Evaluation of a Parent
Education Program Adopting an Existential Approach
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Abstract Thn paper reporn Ge tevain of » gualmene madyws of G parscpean perceptions and expereaces of »
proent aducaton program sdopung 0 enveatsl ppresch Wl » concal seview of e deagng ol comtent of
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madonly swinced sod mveed » o S0 pogs The ouwen Seme exmsced Som Ser samatves revesl Sew

por ogron of 30 wapa s of Ge program oo Ged csbhan ement of ol wderianiag sal pereas grewh wlegrws of

- Js

Supporting parents in
late modernity through

parent education: A
mixed-methods study
in Hong Kong
rno.mt;:myduqmuqm

Yuk-yan So
The Ownese Uniarsty of Hang Kong, Hong Kong

Kcon-wah Tsol
The Ounese Uniarsty of Mang Kang, Mong Kong

Siu-mee lu Kan
The Ounese Uniarsty of Hong Kong, Mong Kong

Ting-sam Chan
The Ovnmse Unimrsy of Haong Kong, Hong Kong

Absoract

o Semmary While the increasing swareness of risk in late moderrity has resulted in the
proMenstion and complication of parental roles and cholce, few stlempts have been
made 1o explore how parent education Can SMEOWEr PRreNts 1O recONSTUCct parent
hood and transform parental hws. Based on the resula of 3 mixed-methods study
conducted in Horg Kong ths articde diacusies the possitie cutomes and experences
of 3 parert education program that smed to faclitate parents’ holstic groweh in dealng
with the prevaling culture of ntensive parenting. The program wss composed of J0h of
semirars and workshops. The participants incuded 387 Horg Kong Ohinese parents
recruted from sewen poimary schook and 27 nunery schools A pretest-postaest
MMt urvey and postnervention DOl groups were adopted br the evaliation
methods

o Findoge The quanttative resuks showed that the partichans experienced =
enlancemert in confidence, understanding, and trust in parentng. The qualitxtive
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Parent Education for Migrant Mothers of Left-Behind w—
Children in China: A Pilot Randomized Controlled Qualitative analysis of rural-to-urban migrant Chinese
Tnal mothers’ perceived outcomes and experiences in a parent
-G TO* O support and education programme with an existential-
CHING MAN KWOK* narrative approach
YUK.-YAN SO*
MING WA YAN Siuming Tor, Haudin Tam®™ and Ching-man Kwok*

Department of Sood Work, The Chinese Unianity of Mong Kong, Mong Kong. Owna. "Dspartment of
Appied Sockl Scernce, Oty Unienity of Mong Kong Mong Kong Oves

Although numerous studies have indicated the significance of pare ntal support and par-

ent-child communication in alleviating the adiveree effects of parental depar ture on left- AssTRACY |YEO®
Sohind chiidun. rassarchers - oddressed impoct ond fon am This paper dxcusses the qualtative Sndings of practice research Mg et voters w betrd
mut:mu (hwmrwmdnmuntud(:l’:“x;ndy :‘mmmmwmm mx.—
repor ted he re ncolved examining the possible outcomes and feasd bty of a parent educo - " esgedences Ih-..ml m“m. ml VPO parent eda ston
tien program for ruralto-urban migrant mathers of left-behind chidren in China tion, fowr -..- - ."“' . (e
Informed by an exw tential -narrative approach to parent education, the program was com- *'.-b'.w provided iy -'ua
Mdu)&bu-:-ou The sample included 56 migrant mothers recruited from a M“.’. recreited el M“-'Mum.“ .“O“ % 3
social service conter in Shenshen, China, who were random ly assigned 1o cither the imme- ﬂumﬂl"l-lbmhdﬁm 4
diate group (n = 28 M = 3452 years, SD = 4 12 aged 23-43) or the waitlist control group thves suppest that the pragramme has heiped paricipants 10 o
(l-&u-uﬂmﬂl)-‘M“”JD.T\rhmdwwmuo TOCONSIAIT what TIGEINt MOtherng Means 10 them. Morge e
fold: that the program woukd positively affect participants” parental identity and that it thee Ived experences reflect Won their prortes in Ife. adpust
would improve mot her-chid relationshipn and parenting proctioes. The results revecled thee perentsl espectatans deepen their parent vk conmect
no significant difference in parental identity bet ween the intervention group and the wait- ednens by vutng and alng home egress grattude 1o theer
list control group of the past-tent ansessment after ruling out the effects of pretest survey hbdren 3 reafhm the ole of the chidren's fathers in
p-vahw-uhrn. in Ohinag in a full trial. The findings also offer insights into :“' %.;-“Mmm
develogang empirically supported parent education programas for migrant parents nd Mt vl learnng
Keywords Parent Education; Migrant Mothers; Lef-Behind Chddren; Randomized
Controlied Trial; China AATANNEN LR, IRRMRTIENSRONESY
EEANARAASRPSSUNARRUR. sAHaTEN
Fam Procx:1-16, 2018 BERQIANSPCARTARNOA -RSRANELY
RRAAE. ARSEARMNSRABESYS. 40T R0
— R T LT
e s € e o et ) b SHEHEON it
being built upon the suffring of & massive number of domestic migrants and ther PERNLATTUNANANEN. ...ﬂ...."
ft-behind chiMren (e g Pun, 2016). In China, the term migrant worbers refers o & group T L LY ..3..,.*..:. 7*!. LM
of urban hborers with rural household registration Gabow) but who have it ther BIANSOERERETAHRNISR. B . Audm
p— B GBI ASNTERAD T NN R LS BT
*Digartment of Sarial Work, The Ohismr University of Mong Kang, Mong Kang, Mong Kang 3 X
T N ST T B e AR
This study was funded by the Gonw sl Resarch Fund 201516 of the Ressnrmh Grant Coauncil, The Hong nx.
Kong SAR Gonvernment (ROC Ref No 1 8000015 We suuld bhe w0 gve our han st thanks to the partcs
o ot of has par et educn tum program and (he oditor and reviomers of s poirnal
L Famiy Process, Vol x, No. x, 20180 2008 '.-l'yh-l-mo CONTACT S mng Yo ‘u-'nxouun
2 ~d- 10111 Wamp. 1 2300 © 1 hwme U Lwnd tadeg & Tptr & e Gene
.. Kwok, C.M., 50, Y.Y., & Yan, M.W. (2018). To, $.M., Tam, H.L., & Kwok, C.M. (2018). Qualitative analysis of/rurc
ducation for migrant mothers of lefi-behind to-urban migrant Chinese mothers’ perceived outcomes and
China: A pilot randomized controlled experiences in a parent support and education programme with
/ Process, 58(2), 318-333. an existential-narrative approach. China Journal of Social Work,

11(2), 167-185.



Assessed for eligibility (n=63)

Excluded (n=7)
+ Key reasons: unpredictable work

schedules (n=4); lost contact (n=3)
Randomized (n=56)

| ' |
Allocated to intervention (n=28) Allocated to control (n=28)
+ Received allocated intervention (n=28)

h J A4
Lost to follow-up (n=2) Lost to follow-up (n=2)
Key reasons: clashed with work schedule Key reasons: lost contact (n=1); returned to
(n=2) hometown (n=1)

l X
Analyzed (n=26) Analyzed (n=26)

Received delayed intervention (n=26)

Follow up data not included in analysis (n=26)




[Results

Within- and Between-Group Comparisons for the Outcome Measures.

Pretest Posttest
I-test I-test MANCOVA
(Covarying pretest scores)
n Mean t n Mean t F n-
(SD) () (SD) () (p)
Parent-child relationships
. 77.52 81.20
Intervention group 28 (10.04) _06 20 (5.18) 2.05 7.85 14
Waitlist control group )3 77.68 (.949) 26 76.72 (.048) (.007)
(7.99) (9.89)
“ Authoritative (democratic)
l parenting
' Intervention group 28 (ngg) 26 (zggé)
74"11 46 74'32 1.62 3.95 08
W Waitlist control group 28 (© ? 0) (.645) 26 © 5 ) (.111) (.050)
| Note. n* > .01 small effect, 5* > .06 medium effect, * > .14 large effect
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Non-randomized Assignment
(n=56)

'

l

Allocated to intervention (n=28)

l

First assessment (pretest; n=28)

l

Received allocated mntervention (n=28)

l

Second assessment (after 3 months)
e Analyzed (n=28)

l

Third assessment (after 6 months)
e Analyzed (n=24)

l

Allocated to control (n=28)

l

First assessment (pretest: n=28)

A 4

Second assessment (after 3 months)
¢ Analyzed (n=28)

l

Third assessment (after 6 months)

e Follow-up data not included i analysis
(n=24)




Social Workers' Change in Attitude
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Change in Attitude and Competence Over Time
for Experimental Group Social Workers
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